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Abstract

Lecturer perspectives of dyslexic students in higher education are important
due to the impact that teaching staff have on their university experiences. In
this study, two art and design lecturers took part in an interpretivist case study
using semi-structured interviews. It was found that both lecturers had, in
practice, positive attitudes to dyslexic students in their classrooms. However,
these perceptions and the ability to include anticipatory adjustments for
students shifted once the realities of teaching workloads were taken into

account.
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Introduction

This article was written as part of an MA Education (SEND and Inclusion)
dissertation at the University of Hertfordshire and all data has been

anonymised for reasons of confidentiality.

Since enrolment data was first made available in 1994/95 by the Higher
Education Statistics Agency (HESA), dyslexia (later assigned under the umbrella
term of Specific Learning Difficultly - SpLD) has been the most declared
disability of students entering higher education (HE) in England (HESA, 1996;
HESA, 2020). It is therefore useful to ascertain perceptions of this largest group
of disabled students, as this has consequences for other groups of disabled

students.

The rationale for focusing on art and design lecturers is due to the prevalence
of dyslexia within that field in HE. According to HESA’s bespoke analysis from
2015/16, creative arts and design had the highest percentage of SpLD students
of any discipline, at 15% (Higher Education Funding Council for England, 2017).
Therefore, the lecturers that agree to participate in my interviews will have an
increased probability of teaching dyslexic students in their class, even if they

are new to the profession, compared to other subjects.
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Literature Review

Although the Disabled Students’ Allowance (DSA) may provide some dyslexic
students contact with one-to-one specialist teaching each academic year
(Doyle, 2019), the attitudes of course lecturers that dyslexic students
encounter is an important area to research due to the majority of university
teaching being delivered by them. The literature review also includes studies
where dyslexic students were included under the umbrella term of disabled

students.

Data from research suggests that, in general, lecturers tend to have a negative
view of students with disabilities and therefore dyslexia. According to Holloway
(2001), staff who lacked knowledge about disabilities and how to cater for
these students contributed to the stress and poor university experience for
disabled students. Both Garrison-Wade (2012) and Morifia and Orozco (2021)
highlighted that staff who lack an awareness of disabilities also displayed
negative attitudes. Specifically, Morifa and Orozco (2021) found that disabled
students were viewed unfavourably, as they increased the lecturers’
workloads. Furthermore, Fuller et al. (2004) found that attitudes to disabilities
affected their flexibility to meet the needs of disabled students and to ensure
parity between the quality of provision that disabled and non-disabled

students received.

In contrast, Lister et al. (2021), in their study at one distance learning UK HEI,

found no link between knowledge of disabilities and positive attitudes towards
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inclusivity. Nevertheless, the weight of evidence would suggest that there is a
link between negative attitudes and an insufficient understanding of dyslexia.
Therefore, the negative attitudes of staff that a dyslexic student encounters
during their time at university can have a detrimental effect on their access to
a level playing field, compared to non-dyslexic students, and their overall HE

experience.

Both Langgrgen and Magnus (2018) and Berggren et al. (2016) observed that
the success of disabled students in HE can be based on the positive or negative
interactions with staff. They discovered that positive staff attitudes and
interactions improved student attainment and reduced drop-out levels. Diez et
al. (2015) made a similar point in their study of disabled students, stating that
in the rare cases where students received positive attitudes and support from
lecturers, this contributed to their academic achievement on the course. In
conclusion, negative attitudes displayed by teaching staff can affect the

attainment and progression of dyslexic students.

Studies by Griffin and Pollak (2009) and Riddell and Weedon (2006) highlighted
the scepticism that dyslexic students faced when communicating their
diagnoses to lecturers. Riddell & Weedon (2006) confirmed this view in the
interviews with lecturers, which included labelling dyslexic students as lazy and
being worried about standards of academic work lessening when dyslexic
students constituted more of the student body. Additionally, they found that

students with visible disabilities received more support than students with
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invisible disabilities, such as dyslexia. These findings are in agreement with
Diez et al. (2015), who observed that students with visible disabilities received
more support from staff. In summary, it would seem that dyslexic students
face further barriers, including disbelief about their diagnoses, being branded
as lazy, unjustified opinions about the standard of their academic work and

having less support than peers with visible disabilities.

In opposition to the idea that lecturers display negative attitudes to dyslexic
students, several studies (Cameron & Nunkoosing, 2012; Ryder & Norwich,
2019) demonstrated that they mostly have positive attitudes. Kendall (2019)
found that lecturers were dedicated to applying inclusive practices in their
teaching but, nevertheless, they worried about the constraints that existed to
put this into practice, including workload. This follows the findings in Ryder and
Norwich (2019), where the majority of lecturers had positive attitudes towards
dyslexic students and 60% of participants wanted to provide inclusive teaching
to dyslexics. However, the same percentage felt that it was time-consuming
and therefore unrealistic within the confines of their current teaching. The
authors also postulated that the positive attitudes found were a result of
participants aligning with the medical model of disability, where the problem

lies with the individual (Riddick, 2011).

In contrast to the medical model, the social model of disability suggests that is
it society that disables an individual (Riddick, 2011). Over half of the lecturers

in the study did not align their perceptions with the social model and disagreed
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that issues were caused by the literacy barriers created by the university.
Cameron and Nunkoosing (2012) found that 62% of the participants in their
study had a positive attitude because they experienced more contact with
dyslexic students and therefore had a better understanding of the learning
difference as a result. Specifically, lecturers who had meaningful interactions
with dyslexics, including students, colleagues, friends and family, were
positively impacted in their attitude. This then led to further positive

experiences with other dyslexics and assisted in their understanding.

Overall, the weight of evidence suggests that dyslexic students usually face
negative attitudes from lecturers, which could be as a result of poor awareness
and understanding of the learning difficulty. It then follows that those students
who are not adequately supported at university do not receive the same
learning as students without dyslexia, which affects attainment and drop-out
levels. Therefore, it can be concluded that dyslexic students are still not given
equal access to the curriculum, although it is a legal requirement, as the
findings suggest that policy is not being adhered to in practice and inclusive

teaching practices are not widely available for dyslexic students.
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Methodology

As | was interested in learning more about individual perspectives of dyslexic
students, my research approach seemed to align with the interpretivist
paradigm, where the focus is on multiple realities occurring alongside each
other (Denscombe, 2017). It is also known as the constructivist or social
constructivist paradigm, due to these experiences being socially constructed
(Mertens, 1998) and subjectively interpreted (Creswell & Creswell, 2018).
Research is given a humanistic view where the focus is on individuals and their
construction of reality (Robson, 2011; Thomas, 2013). Therefore, using this
approach should provide me with rich data on lecturers’ individual attitudes to

dyslexic students.

The methodology that most suitably investigates individual lecturers’ attitudes
towards dyslexia is the case study. Stake (2005:17) stated that a ‘... case study
is defined by interest in an individual case, not by the methods of inquiry used’.

Additionally, according to Simons (2009:21):

‘... [a] case study is an in-depth exploration from multiple perspectives of
the complexity and uniqueness of a particular project, policy, institution,

programme or system in a ‘real life’ context.’

This definition highlighted the importance of studying real life situations.

However, it is also essential to emphasise where practices are transferable, as
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unique case studies are not helpful (Newby, 2014). The other advantages of
using case studies are that it allowed for an extensive inquiry (Saldana, 2011)

and is helpful to determine what is occurring currently in HE (Thomas, 2016).

My research focuses on an interpretivist case study investigation into

individual attitudes and pedagogy. According to Brinkmann and Kvale (2018),
qualitative interviews are useful in gaining a better understanding of the way
that participants see and interpret their individual worlds. It would therefore

seem that using interviews is a good match with my research.
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Themes

1. Dyslexia Awareness and Attitudes

Participant 1
Participant 1 had a good understanding of the key dyslexic traits, even though

she had no formal training, due to her sibling being diagnosed with dyslexia:

‘So obviously, regarding reading and processing information, sequencing
and managing time. But primarily what I've noticed is that there there's
a blind panic that settles when you give a new brief or when you give
them, you know, lots of lots of written information, for example, that is
just a rabbit in headlights, | can't understand this. | can’t process it. You
know, it's just noise. | can’t kind of find a route into it. And then the
other one is around time management and planning workflow and tasks

and keeping to task and navigating diaries and things like that.’

Participant 1’s understanding that dyslexics have issues with reading and
processing information aligns to the definition given by Rose (2009), where
difficulties in phonological awareness are characteristic of dyslexia. She also
mentions the co-occurring difficulty of time management, also mentioned in

the Rose (2009) definition of dyslexia.
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Another issue that she identifies correctly is the difficulty with sequencing,
which can lead to problems with organising sentences and essays (Reid & Kirk,
2001; Department for Education and Skills, 2004). Her example also links to
guidance by the University of Bath (2018) that, when dyslexic students are
presented with long assignment briefs, there can be an information overload
as they endeavour to process the information. Fernie and Henning (2006) also
suggested that the clarification of assessment briefs was helpful not just to

dyslexic students but all learners.

Ryder and Norwich (2019) observed that a better awareness of dyslexia was
gained not through formal training but through a family member with the
learning difference, as in Participant 1’s case. This view is supported by
Cameron and Nunkoosing (2012), who found that positive interactions with
either dyslexic family, friends, colleagues or students led them to developing
positive attitudes, further engaging experiences with dyslexics, all of which

improved their understanding of the condition.

Participant 2

Participant 2 was unable to show any understanding of the learning difference,
although he used the interview to learn more about dyslexia and wanted
further information and training in the future. Vickerman and Blundell (2010)
and Morina and Orozco (2021) highlighted that the low awareness of
disabilities in staff continues to be a barrier to disabled students. What became

apparent through his interview was that, although Participant 2 had been



Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

teaching in the school of art and design since 2010, during this time he had
been unaware of the high numbers of dyslexic students in his classrooms. For
example, on the art and design courses from 2017 to 2021, an average of
13.5% of all the undergraduate students at this particular university declared

an SpLD (Management Information, 2021).

Both participants had, in principle, a positive attitude towards having dyslexics

in their classes.

Participant 1:

‘And it's not an issue, | find autistic students more challenging.’

Participant 2:

‘You know, if | am aware of that condition, on the contrary, | would, you

know, support them or find a way to support them as best as | could.’

Participant 1’s positive attitude could be linked to the study by Cameron and
Nunkoosing (2012), who found that positive attitudes were fostered by
lecturers who had engaging experiences with dyslexics, which in her case

would be family and students.
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Participant 2’s positive attitude is contrary to the findings by Garrison-Wade
(2012) and Morifia and Orozco (2021), who suggested that negative attitudes
were displayed by staff who lacked an awareness of disabilities. It is, however,
in line with Lister et al. (2021), who found no association between knowledge

of disabilities and a positive attitude towards inclusion.

2. Participant Workloads

Initially the two participants had positive attitudes towards dyslexic students,
however, when the issue of an increased workload was addressed, they

became more negative:

Participant 1:

‘I think probably from a time point of view, there are certain demands
around the academic input but in [her level of teaching] there's a there's
a bit more space maybe, and we have fairly small class sizes. So, | can
offer additional, you know, tutorials. | think what at one point the Health
and Wellbeing team was suggesting that | gave an additional half an
hour to every student who has a learning difficulty fortnightly. And I just
simply wouldn't be able to do that. If what you know, to give say, eight
students in 15 to give each of them an additional half hour tutorial

fortnightly it's not possible.’
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Participant 2:

‘Now, | guess the question for me would be in terms of workload. You
know how it is we're really kind of, you know, constantly submerged by
work and catching up, catching up. So, | don't know how practically |
could you know, | would find a way, | guess. But | don't know how much

more work that would require.’

For Participant 1, the small class sizes on her course allow her to offer
additional support to those students that need it. However, she was unable to
offer those with learning difficulties supplementary tutorials, which for eight
students would have amounted to four hours each fortnight. Therefore, what
she is able to offer to the group would amount to less than this. Participant 2
states that he would try and find a way to have the time for inclusion but, in

practice, he was not aware of how much extra workload it would involve.

In their study of 164 lecturers, Ryder and Norwich (2019) highlighted that,
although 60% thought that a fully inclusive teaching system was an
improvement on individual reasonable adjustments, the same percentage
thought that inclusive teaching was time and resource intensive. Lecturers in a
different study suggested having reduced teaching hours where they
encountered a high number of disabled students (Marquez & Melero Aguilar,

2020).
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Participant 2 added:

‘And | don't know if it would be better if | provided that support or if
someone with better knowledge of the condition would provide that
support. But | guess, you know, because | don't know anything about
dyslexia, apart from, you know, the very basic thing. So that's one thing.
Right now, | would feel someone, you know, with knowledge would be
more effective in supporting those students. But if | would get training.
And be more knowledgeable about how | can support students more

effectively. That would, | guess, be a different situation.’

Participant 2 is in effect suggesting that, as the lecturer, he is not best placed
to support dyslexic students in the classroom. This is supported by Ryder and
Norwich (2019), who found that, although the majority of lecturers said they
had positive attitudes towards dyslexia, just over half reported that an all-

inclusive system of teaching and learning was idealistic and unrealistic.
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Conclusion

1. Summary of Findings and Recommendations

There was a large disparity in the knowledge between the two participants,
although both were keen to improve their understanding of dyslexia and

inclusive teaching practices.

Importantly, both displayed a positive attitude towards dyslexic students.
However, workload seemed to have a significant impact for both participants
in the practicalities of creating an inclusive teaching environment and they
both mentioned how it might create a barrier to inclusive teaching. This is an
issue that can only be addressed by university policy, for example, by reducing
teaching hours for lecturers with many disabled students on their course, as
suggested in the study by Marquez and Melero Aguilar (2020). Kendall (2019)
recommends that universities need to have a better understanding of the time
taken to support students, especially those who need reasonable adjustments,
which need to be considered during workload planning. Until these measures
are in place, disabled students may not receive the reasonable adjustments for

which they are legally entitled.

2. Limitations

The main limitation to the research was the number of individuals that agreed
to take part in the interviews and so any generalisations from the results are

limited. On the other hand, the two interviewees were well known to me
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professionally which increased the trustworthiness of the answers they

provided.

In hindsight, | should have built into the research design another method of
data collection, such as art-based research. This would have provided a
method of triangulation and may have appealed to the art and design

lecturers, leading to further participants offering to take part in the research.

References

Berggren, U.J., Rowan, D., Bergback, E. & Blomberg, B. (2016). ‘Disabled
students’ experiences of higher education in Sweden, the Czech Republic, and
the United States —a comparative institutional analysis’. Disability & Society.
31(3). pp. 339-356. Available at:
https://doi.org/10.1080/09687599.2016.1174103 [Accessed: 27.5.2023].

Brinkmann, S. & Kvale, S. (2018). Doing Interviews. London: Sage Publications

Ltd.

Burwell, B. & Kelly, B. (2013). Analysing and capturing good practice in 1:1

specialist tutorial support. Available at: https://framework.thedyslexia-



https://doi.org/10.1080/09687599.2016.1174103
https://framework.thedyslexia-spldtrust.org.uk/files/dyslexia/uploads/resources/Good-Practice-Pack.pdf

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

spldtrust.org.uk/files/dyslexia/uploads/resources/Good-Practice-Pack.pdf

[Accessed: 1.6.23].

Cameron, H. & Nunkoosing, K. (2012). ‘Lecturer perspectives on dyslexic
students within one faculty at one university in England’. Teaching in Higher
Education. 17 (3). pp. 341-352. Available at:
https://doi.org/10.1080/13562517.2011.641002 [Accessed: 1.6.2023].

Creswell, J.JW. & Creswell, J.D. (2018). Research design; qualitative,
quantitative, and mixed method approaches. 5" edn. London: Sage

publications Ltd.

Denscombe, M. (2017). The good research guide: for small-scale social

research projects. 6™ edn. London: Open University Press.

Department for Education and Skills (2004). A Framework for Understanding

Dyslexia.

Diez, A.M, Lépez, R.G & Molina, V.M. (2015). ‘Students with disabilities in
higher Education: a biographical-narrative approach to the role of lecturers’.
Higher Education Research & Development. 34(1). pp. 147-159. Available at:
https://doi.org/10.1080/07294360.2014.934329 [Accessed: 27.5.2023].



https://framework.thedyslexia-spldtrust.org.uk/files/dyslexia/uploads/resources/Good-Practice-Pack.pdf
https://doi.org/10.1080/13562517.2011.641002
https://doi.org/10.1080/07294360.2014.934329

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

Doyle, J. (2019). How can DSA help students with dyslexia? Available at:

https://abilitynet.org.uk/news-blogs/how-can-dsa-help-students-

dyslexia#t:~:text=Non%2Dmedical%20support%20recommended%20might,exa

M%20conditions%20and%20deadline%20extensions. [Accessed: 1.6.23].

Fernie, T. & Henning, M. (2006). ‘From a disabling world to a new vision’. In
Adams, M. & Brown, S. (eds.) Towards inclusive learning in higher education:

developing curricula for disabled students. Abingdon: Routledge. pp. 23-31.

Fuller, M., Healey, M., Bradley, A. & Hall, T. (2004). ‘Barriers to learning: a
systemic study of the experience of disabled students in one university’.

Studies in Higher Education. 29(3). pp. 303-318.

Garrison-Wade, D.F. (2012) ‘Listening to their voices: factors that inhibit or
enhance postsecondary outcomes for students’ with disabilities’. International
Journal of Special Education. 27(2) pp. 113-125. Available at:
https://files.eric.ed.gov/fulltext/EJ982866.pdf [Accessed: 28.5.23].

Griffin, E. & Pollak, D. (2009). ‘Student experiences of neurodiversity in higher
education; insights from the BRAINHE project’. Dyslexia. 15(1). pp. 23-41.
Available at: https://doi.org/10.1002/dys.383. [Accessed:27.5.2023].



https://abilitynet.org.uk/news-blogs/how-can-dsa-help-students-dyslexia#:~:text=Non%2Dmedical%20support%20recommended%20might,exam%20conditions%20and%20deadline%20extensions
https://abilitynet.org.uk/news-blogs/how-can-dsa-help-students-dyslexia#:~:text=Non%2Dmedical%20support%20recommended%20might,exam%20conditions%20and%20deadline%20extensions
https://abilitynet.org.uk/news-blogs/how-can-dsa-help-students-dyslexia#:~:text=Non%2Dmedical%20support%20recommended%20might,exam%20conditions%20and%20deadline%20extensions
https://files.eric.ed.gov/fulltext/EJ982866.pdf
https://doi.org/10.1002/dys.383

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

Higher Education Funding Council for England (2017). Models of support for
students with disabilities. Available at:

https://dera.ioe.ac.uk/30436/1/modelsofsupport.pdf [Accessed: 27.5.23].

Henderson, P. (2017). ‘Are there delays in reporting dyslexia in university
learners? Experiences of university learning support staff’. Journal of Further &

Higher Education. 41(1). pp. 30-43.

HESA (1996). First Year UK Domiciled Students by Level of Course, Mode of
Study, Gender and Disability 1994/95. Available at:
https://www.hesa.ac.uk/file/7377/download?token=yG4CMtJO [Accessed:

09.05.23].

HESA (2020) Who's studying in HE?: Personal characteristics. Available at:

https://www.hesa.ac.uk/data-and-analysis/students/whos-in-

he/characteristics [Accessed: 6.5.23].

Holloway, S. (2001). ‘The experience of higher education from the perspective
of disabled students’. Disability and Society. 16(4). pp. 597—-615. Available at:
https://doi.org/10.1080/09687590120059568.

Kendall, L. (2019) ‘Supporting students with disabilities within a UK university:

lecturer perspectives’. Innovations in Education and Teaching International.


https://dera.ioe.ac.uk/30436/1/modelsofsupport.pdf
https://www.hesa.ac.uk/file/7377/download?token=yG4CMtJO
https://www.hesa.ac.uk/data-and-analysis/students/whos-in-he/characteristics
https://www.hesa.ac.uk/data-and-analysis/students/whos-in-he/characteristics
https://doi.org/10.1080/09687590120059568

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

55(6) pp. 694-703. Available at:
https://doi.org/10.1080/14703297.2017.129963 [Accessed: 1.6.2023].

Langgrgen, E. & Magnus, E. (2018). ‘We are just ordinary people working
hard to reach our goals! Disabled students’ participation in Norwegian higher
education’. Disability & Society. 33(4). pp. 598-617. Available at:
https://doi.org/10.1080/09687599.2018.1436041. [Accessed: 27.5.2023].

Lister, K., Pearson, V.K., Collins, T., Joakim Davies, G. (2021). ‘Evaluating
inclusion in distance learning: a survey of university staff attitudes, practices
and training needs’. Innovation The European Journal of Social Science
Research, 34(3). pp.321-339. Available at:
https://doi.org/10.1080/13511610.2020.1828048 [Accessed: 1.6.23].

Management Information (2021) Email to Jennie Dettmer. 7 January 2021.

Marquez, C. & Melero Aguilar, N. (2020) 'Advancing towards inclusion:

recommendations from faculty members of Spanish universities'.

International Journal of Inclusive Education [online]. Available at:

https://doi.org/10.1080/13603116.2020.1858977 [Accessed: 1.6.2023].



https://doi.org/10.1080/14703297.2017.129963d
https://doi.org/10.1080/09687599.2018.1436041
https://doi.org/10.1080/13511610.2020.1828048
https://doi.org/10.1080/13603116.2020.1858977

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

Mertens, D.M. (1998). Research Methods in Education and Psychology:
integrating diversity with quantitative & qualitative approaches. London: Sage

Publications Ltd.

Morifia, A. & Orozco, I. (2021) ‘Spanish faculty members speak out: barriers
and aids for students with disabilities’. Disability & Society. 36(2) pp. 159-178.
Available at: https://doi.org/10.1080/09687599.2020.1723495. [Accessed:

27.5.2023].

Newby, P. (2014). Research Methods for Education. 2"* edn. Abingdon:

Routledge.

Reid, G. & Kirk, J. (2001). Dyslexia in adults: education and employment.
Chichester: John Wiley & Sons Ltd.

Riddell, S. & Weedon, E. (2006). ‘What counts as a reasonable adjustment?
Dyslexic students and the concept of fair assessment’. International Studies in

Sociology of Education. 16(1). pp. 57-73.

Riddick, B. (2011). ‘Dyslexia and inclusion: time for a social model of disability
perspective?’ International Studies in Sociology of Education. 11(3). pp. 223-
236.


https://doi.org/10.1080/09687599.2020.1723495

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

Robson, C. (2011). Real World Research. 3" edn. Chichester: John Wiley & Sons
Ltd.

Rose, J. (2009) Identifying and teaching children and young people with
dyslexia and literacy difficulties. Available at:

https://webarchive.nationalarchives.gov.uk/20130321060616/https:/www.ed

ucation.gov.uk/publications/eOrderingDownload/00659-2009DOM-EN.pdf

[Accessed: 27.5.23].

Ryder, D. & Norwich, B. (2019). ‘UK higher education lecturers’ perspectives of
dyslexia, dyslexic students and related disability provision’. Journal of Research
in Special Educational Needs. 19(3). pp. 161-172. Available at:
https://doi.org/10.1111/1471-3802.12438. [Accessed: 01.06.2023].

Saldaia, J. (2011). Fundamentals of qualitative research. New York: Oxford

University Press.

Simons, H. (2009). Case study research in practice. London: Sage publications

Ltd.


https://webarchive.nationalarchives.gov.uk/20130321060616/https:/www.education.gov.uk/publications/eOrderingDownload/00659-2009DOM-EN.pdf
https://webarchive.nationalarchives.gov.uk/20130321060616/https:/www.education.gov.uk/publications/eOrderingDownload/00659-2009DOM-EN.pdf
https://doi.org/10.1111/1471-3802.12438

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

Stake, R.E. (2005). ‘Qualitative case studies’. In Denzin, N.K & Lincoln, Y.S.
(eds.) The Sage Handbook of Qualitative Research. 3™ edn. California: Sage
Publications Ltd. pp. 443-466.

Thomas, G. (2013). How to do your research project: a guide for students in

education and applied social sciences. London: Sage publications Ltd.

Thomas, G. (2016). How to do your case study. 2" edn. London: Sage

Publications Ltd.

University of Bath (2018). Dyslexia: implications for study in higher education.

Available at: https://www.bath.ac.uk/publications/supporting-students-with-

dyslexia/attachments/supporting-students-with-dyslexia.pdf [Accessed:

22.5.23].

Vickerman, P. & Blundell, M. (2010). ‘Hearing the voices of disabled students in
higher education’. Disability & Society. 25(1). pp. 21-32. Available at:
https://doi.org/10.1080/09687590903363290.



https://www.bath.ac.uk/publications/supporting-students-with-dyslexia/attachments/supporting-students-with-dyslexia.pdf
https://www.bath.ac.uk/publications/supporting-students-with-dyslexia/attachments/supporting-students-with-dyslexia.pdf
https://doi.org/10.1080/09687590903363290

Journal of Neurodivergent Learning and Teaching in Higher Education.
Volume 2. Issue 3. 2022 - 2023

Biographical Note

Jennie Dettmer is an Academic Skills Advisor for the Centre for Academic Skills
Enhancement (CASE) in the Business School at the University of Hertfordshire.
She has worked in additional support for over fifteen years, becoming a
qualified dyslexia tutor in 2014 and passing her MA (SEND and Inclusion) in
2021.

Jennie is a Senior Fellow of the HEA and one of the ADSHE Regional
Coordinators for London, South-East and Anglia. She is also co-chair of ALT East

England, LearnHigher and the ALDinHE Neurodiversity/Inclusivity Community

of Practice.


https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.alt.ac.uk%2Fgroups%2Fmembers-groups%2Falt-east-england&data=04%7C01%7CJennie.Dettmer%40beds.ac.uk%7C095aa71bc0af4fb42fd608d913c0ebc9%7C3133dbdc3c644bdaa66a751445a19275%7C1%7C0%7C637562541564624310%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=5NXQSjZw4Zok5dYhKiUHrzZSfRP1336k5Iwr6fF8VMA%3D&reserved=0
https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.alt.ac.uk%2Fgroups%2Fmembers-groups%2Falt-east-england&data=04%7C01%7CJennie.Dettmer%40beds.ac.uk%7C095aa71bc0af4fb42fd608d913c0ebc9%7C3133dbdc3c644bdaa66a751445a19275%7C1%7C0%7C637562541564624310%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=5NXQSjZw4Zok5dYhKiUHrzZSfRP1336k5Iwr6fF8VMA%3D&reserved=0
https://aldinhe.ac.uk/learnhigher/
https://aldinhe.ac.uk/networking/communities-of-practice/neurodiversity-inclusivity-community-of-practice/
https://aldinhe.ac.uk/networking/communities-of-practice/neurodiversity-inclusivity-community-of-practice/

	Journal
	of
	Neurodivergent
	Learning & Teaching
	in Higher Education
	Volume 2: Issue 3
	Academic Year 2022 - 2023
	CONTENTS          Page
	Welcome and Editorial         4
	Annie Morris, Editor
	The appropriateness of written assignments in demonstrating    7
	academic achievement for mature dyslexic students in higher education
	Alison Cornforth
	Art and design lecturers’ perspectives of dyslexia and dyslexic    55
	higher education students
	Jennie Dettmer
	Enhancing neurodivergent learners’ engagement with feedback    79
	in higher education – and a Call to Action
	Aleksandra Podsiadlik
	Understanding specialist SpLD tutors’ experiences of delivering    112
	multisensory support for dyslexic students in remote learning environments
	Suzy Beck
	Building a Supportive Peer Community for Students     146
	with Specific Learning Differences
	Nicola Mawer and Emily Adams
	Opinion piece: Promoting metacognition and agency through understanding 163
	sensory irregularities or differences: what I learned from working online
	Margo Fourman
	Opinion Piece: Processing Skills beyond Spelling and Reading for Dyslexic 176
	/ SpLD Learners in Higher Education, Good Practice for All: A Discussion
	of One Specialist Tutor’s Professional Practice
	Ginny Stacey
	Book Review:  Dyslexia in Higher Education: anxiety and coping skills        197
	(Abbott-Jones, A.T., 2022)
	Reviewer: Karisa Krčmář
	Book Review:  Know Thyself – The Science of Self-Awareness   208
	(Fleming, S.M., 2021)
	Reviewer: Emma Morrison
	Appendices: Posters from the Adshe Conference June 2022   215
	Volume 2, Issue 3
	(Academic Year 2022/2023)
	As always, welcome.
	This last academic year has proved to be yet again fruitful for the Journal, so firstly, many thanks to all this year’s contributors for their role in creating this edition.
	As with former editions, it is heartening to see Adshe members their professional and research-informed practice - whether in-person, online or blended learning and teaching approaches - to reflect critically on and continuing development of effective...
	Our profession is embedded in neurodivergence, in the specialist learning, teaching/tutoring and assessment of neurodivergent learners in higher education (HE) and the wider context that sits within aDshe’s 7-Principles®, which are clearly based on th...
	Turning again to this new edition of the Journal, it includes research-based articles on a range of relevant and current topics, opinion pieces and several book reviews. All are so different, demonstrating the breadth and depth of Adshe members’ inter...
	So, for next year’s edition of the Journal, which is due to be published at the next Annual Conference in June 2024, why not think about working to develop something for publication? It could be:
	 an opinion piece on your practical experience,
	 a theoretical article,
	 a small-scale research project report,
	 a critical reflection on practice,
	 your CPD experience (such as PPS or putting together your portfolio),
	 a book review,
	 interview,
	 poster,
	 group project, or
	 whatever you are working on – or keen to think about working on.
	Please note:
	 Multisensory contributions are always highly encouraged.
	 Guidelines, feedback, and support will be provided to contributors.
	 Informal online, phone and email support are readily available – just contact the Editor, Annie Morris (see details below).
	Please NOTE: if your article is published, you can gain AACPD credit, as agreed by the Adshe Executive in July 2020:
	‘… members who write publishable journal articles gain 3 hours AACPD (Adshe Accredited CPD) due to the volume of research that accompanies writing a journal article.
	‘This is because AACPD has to be largely connected to research - which is why it is offered for journal articles, putting on workshops, putting together online CPD/webinars and producing posters at conferences.’
	Additionally, ‘… writing opinion pieces or book reviews… count towards work-context CPD for the QA portfolio’.
	Finally, happy reading.
	Annie and the Journal Team
	Journal of Neurodivergent Learning and Teaching in Higher Education
	Please send all requests for further information / guidelines / your initial ideas for contributions for the 2023/24 edition by 30th September 2023.
	to:  Annie Morris, Editor journal@adshe.org.uk
	Art and design lecturers’ perspectives of dyslexia and
	dyslexic higher education students
	Abstract
	Introduction
	Literature Review
	Methodology
	Themes
	1. Dyslexia Awareness and Attitudes
	2. Participant Workloads

	Conclusion
	1. Summary of Findings and Recommendations
	2. Limitations

	References

	Introduction
	A. Research on Student Engagement with Feedback and the Literature on Feedback for ND Learners
	1. Student Engagement with Feedback
	2. Feedback and Neurodivergent Learners

	B. Reflections on my own Professional Practice
	1. Observation
	1.1 The observation context
	1.2 The Four Factors comprising the observation ‘agenda’
	1.3 The observer’s feedback and discussion

	2. Critical Reflections on Feedback Interactions

	C. Call for Action
	1. Background Information
	2. Process and Timeframe

	References
	Understanding specialist SpLD tutors’ experiences of delivering multisensory support for dyslexic students in remote learning environments
	A. Introduction
	1. Context
	1.1  The Multisensory Approach to Supporting Dyslexic Learners
	1.2  Specialist Dyslexia Tutorial Support in Higher Education
	2. Multisensory Approaches and Online Learning
	3.  Summary

	B. Methodology
	1. Interviews and the Recruitment Process
	2. Data Analysis
	C. Themes on the Experience of Multisensory Practice in a Remote Context
	1. An Insurmountable Loss
	4. A Replicable Experience
	5. Development of Practice
	6. An Evolution in Teaching and Learning


	D. Implications
	Conclusion
	References
	SpLD Community Charter
	What we do
	How we communicate
	How we respect privacy
	How we are organised




